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The Purpose and Content of the Research 
The purpose of this research is to evaluate a four-week intensive English program at 
Boise State University in Boise, Idaho. This is the second program sponsored by Aomori 
Public College (hereinafter referred to as A .P.C.). The rationale for initiating and 
continuing a study abroad program is that it is one of the most powerful tools available for 
internationalizing the curriculum and learning language (Kauffman, Martin, Weaver, 
Weaver, 1992). Also, total immersion is the most effective way of developing foreign 
language proficiency; however, partial immersion is a more viable alternative for students 
and parents because of financial and safety considerations (Met, 1993). Study-abroad 
programs in the United States have grown rapidly and are numerous; however, little 
evaluation of such programs has been accomplished (Gurman, Taylor, Hudson, 1990). 
Research must be undertaken to measure the impact and effectiveness of approaches to 
foreign study (Rubin, 1995). There are many Japanese young people who will lack the 
chance of overseas exposure unless special measures are taken (Institute Of International 
Education, 1998). Therefore, A. P. C.'s short-term program allows students to broaden 
their perception and insight concerning an environment outside their own country. 
The contents of this research are as follows: 
1) A summary of the summer intensive English program in 2000 
2) A description of the program at Boise State University (hereinafter referred to as 
B.S.U.) in Boise, Idaho from August 6 - September 5, 2001. 
3) An evaluation of students' English skills based upon results from Side by Side 
Speaking Placement Test, Test of English as a Foreign Language ( hereinafter referred 
to as TOEFL) 
4) An evaluation of the program by the students 
5) An analysis of students' comments 
6) Summary and conclusion 
When reading and analyzing this paper, it must be noted that the sample size of students 
is small. As with any such sample there is a risk that the results may not be indicative of 
generals trends or that certain aspects of evaluation may not be absolutely accurate. 
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However, with this in mind, it is the contention of the author that the analysis remains 
meaningful for the following reasons: 
1) This analysis may serve as a reference for other short-term overseas studies. 
2) The process of evaluation used in this study may be useful as an example for 
subsequent programs. 
3) The results should reveal within certain constraints, whether a program of this type is 
worthwhile. 
Previous Summer Program Sponsored by APe 
The program at Treasure Valley Community College (hereinafter referred to as TVCC) in 
Ontario, Oregon, in 2000 was the initiation of the summer study-abroad program. This 
program was a three-week intensive English course with tours of businesses included in 
the program. The cost per student was approximately $1,500. The objectives were to 
increase English competence, academic motivation, and sphere of vision by exposing 
students to an educational program in the U.S. Ten students were selected upon the basis 
of English speaking, listening, writing ability, motivation to learn, social interaction 
abilities, academic awareness, adjustment to intercultural environment and self-discipline. 
Of the ten, nine were females and one was male. Students were housed at Owyhee 
Dormitory, which is on the TVCC campus. There were three instructors teaching the 
courses. Students received twenty hours of English instruction per week plus three hours 
per week of instruction in a business course. Therefore, the students received twenty-one 
hours of instruction for a three week period totaling 63 hours of intensive English 
ins tructi on. 
The evaluation of students was based upon TOEFL scores during the summer program 
and one semester after the program. Also, an analysis of pre- and post-program speaking 
tests showed increases in scores. All of the students increased their speaking ability with 
one student achieving a score of 9 on a 10 point scale. TOEFL score increases from July, 
2000 to September, 2000 showed that 80% of the first-year students and 75% of the 
second-year students made gains. The first-year students gained an average of 10 points 
(21 %) whereas the second-year students increased 11 points (26%). Although the course 
emphasized speaking and listening, an analysis of the TOEFL and TOEIC scores indicated 
that most of the students increased in listening, grammar, and reading during the three-
week course. The increases were not dramatic, but substantial for such a short-term 
program. The evaluation of the students indicated that the immersion and class instruction 
contributed to increasing listening, grammar, and reading skills for the majority of the 
students. The Individual Character Assessment Profile test, which measures personality, 
indicated there were no significant changes in student's personality, which was expected 
due to the short duration of the program. The students' comments about the program 
indicated that they enjoyed the experience and were extremely motivated to study not only 
English but other subjects upon returning to APC for the fall semester. A one day tour of 
San Francisco just before returning to Japan seemed to broaden the students' perspective of 
lifestyles in the U.S. (Okamoto, 2001) 
Summer Intensive English Program at B.S.U. in Boise, Idaho 
This program, as mentioned previously, was the second summer study-abroad program 
sponsored by A.P.C. The International Program and Studies Committee was responsible 
for handling the program. As a member of the committee, the author was specifically 
responsible for administering the details of the program and actively coordinated it at 
B.S.U. in Boise, Idaho. The students were enrolled in a four-week intensive English 
program complemented by field trips to area businesses, cultural places of interest, and a 
short sight-seeing tour of San Francisco, California. The objectives of the program were to 
increase English competence, motivation to learn, and exposure to academic and cultural 
environment outside of Japan. 
Boise State University 
Boise State University is located in Boise, Idaho, the capitol of Idaho, with a population 
of 168,000 people. The campus encompasses 113 acres (46 hectares). B.S.U.'s goal is to 
foster an intellectual atmosphere that produces educated, literate graduates. Furthermore, 
the educational objectives should prepare the students not only for employment, career 
advancement, but also for participation in society as an active informed citizen. Since its 
inception, the university has responded to the wide-ranging academic needs of the students 
with undergraduate and graduate programs, research, and public service. The Idaho State 
Board of Education has mandated that primary emphasis be placed on education in the 
following areas, business and economics, engineering, social sciences, public affairs, 
performing arts, and teacher preparation. Each semester, the student enrollment is more 
than 16,000 students. The school offers bachelor, masters, and doctorate degrees in various 
fields (Boise State University, 2001,2002). 
The library supports the research efforts of the university, which contains over two 
million items, including monograph volumes, bound periodicals, current periodicals, 
newspapers, other serial maps, U.S. government pUblications, and microform pieces. The 
user can also access through the internet a host of resources including full text articles 
from numerous journals. The library also provides student access to a variety of computer 
resources (Boise State University, 2001,2002). 
Currently, B.S.U. has an extensive English program for foreign students. The English as 
a Second Language (hereinafter referred to as ESL) program accommodates students at 
various levels of abilities and has as its objectives goals suited to the particular student or 
college sending students. The most prevalent goals are improving speaking, listening, 
reading, writing, and TOEFL scores. The ESL program was initiated in the fall semester of 
1999. However, since 1991, B.S.U. has had ties to Asia University in Tokyo, Japan, 
providing their students with a seven-week intensive English program. The ESL element 
of the university is primarily a self-supporting program and must generate funds without 
much assistance from the university. Therefore, most of the staff members are employed 
on a part-time basis except for the Director of the International Programs and the individual 
in charge of the ESL program. As with most universities in the United States, the intensive 
English program exists to assist students reach a satisfactory English level so that they can 
attend regular courses at universities. Furthermore, within the content of the regular credit 
courses, B.S.U. offers the following courses for international students: English as a Second 
Language, Composition and Reading for Foreign Students, and Advanced English 
Composition for Foreign Students. Upon successful completion of the last mentioned 
course, students are qualified to enroll in English 101, which is a prerequisite for all 
students to graduate (Boise State University, 2001,2002). Thus, although the ESL 
program at B.S.U. is a relatively recent addition to the curriculum, it appears that students 
can obtain adequate English training in order to progress into the regular university 
program. 
Number, Selection Process, and Gender of Students 
The International Program and Studies Committee agreed to send twenty-five students on 
the summer intensive English program. Twenty students were to be selected without 
TOEFL score minimums, but five were to be picked based upon scores above 460. The 
rationale for having the advanced level was that if there were students who had previously 
participated in the summer program, they would have the opportunity to attend again if 
they met the TOEFL and minimum grade requirement. Twenty-two students applied and 
within the group there were two students above 460. However, there were no second 
attendees who applied. All were first-time attendees of the program. Therefore, of the 
students who applied, twenty were entry level and two were in the advanced level. The 
advanced level students were both sophomores or second-year students. One third-year 
student who applied was allowed to participate, due to an oversight on the part of the 
committe, because, initially, the program was not available to third-year students. Just 
prior to departing from Aomori to attend the program, one student was ill and did not 
attend therefore, eight first-year, twelve second-year, and one third year student attended 
bringing the total to twenty-one students. 
The selection committee consisted of six members, five from the English department and 
the Director of the International Programs and Studies Committee. The students were 
interviewed individually over a one-day period. The criteria for selection were 1) 
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competency in English speaking, and listening, which were evaluated in the interview; 
reading, writing ability based upon the students' grade received in the English course at A. 
P. C., 2) motivation to learn, 3) facility in social interaction, 4) academic awareness, 5) 
adjustment to intercultural environment, and 6) self-discipline characteristics. The 
previous criterions were used because academic achievement was the primary focus of the 
program, but interaction with people from a foreign culture was imperative. If the students 
were not motivated to learn, introverted, rigid in assimilating intercultural information, and 
irresponsible in discipline matters, the intent and benefit received from the program would 
be nullified. The items for selection were weighted on a scale of one to ten and because the 
number of students who applied were fewer than the numbers who were allowed to attend, 
unless the students scored extremely low in certain areas, all the applicants would be 
allowed to attend. Twenty-two students applied and all of them were eligible to attend 
based upon the predetermined criterions. As mentioned above, one student did not attend 
because of illness, not because she didn't meet the criteria. 
The gender of the twenty-one students were twelve females and nine males. The 
importance of the gender information is that with any overseas study program, safety 
considerations for female participants would certainly have to be emphasized. Since 
Aomori has a relatively safe environment, all of the students were presented information 
concerning precautions that they would have to be aware of during their stay at B.S.U. 
After the students were selected, three orientation meetings were given to inform them of 
the particulars of the program. The class content, textbooks, class schedule, field trips, 
extra-curricular activities, safety factors, money matters, weather information, and 
environmental conditions were related to the students. The students were responsible for 
arriving at the airport in Tokyo to fly to San Francisco. Upon arrival in San Francisco, the 
students were met by the author, who escorted them to Boise, Idaho, where the B.S.U. staff 
met the group and took responsibility for their care and education. 
Duration and Cost of the B.S.V. Program 
The summer program began August 6 and ended on September 5, 2001. Students 
received orientation on August 6, went on a campus tour August 7, and took an incoming 
practice TOEFL test on August 10. They attended classes from August 11 to September 5 
with the exception of Saturdays and Sundays. In addition, students were given two to three 
hours of homework after every class period and about five hours of homework over the 
weekends. On September 6, students flew to San Francisco accompanied by the author, 
staying one night in San Francisco. On the afternoon of September 7, they flew back to 
Japan. 
The total cost of the program was about $4,500 per student. The cost per student was 
$2,350 and A.P.C. shouldered the remainder of the cost. Therefore the costs were shared 
almost equally by the students and A.P.C. The cost of the program included transportation, 
lodging, meals, books, instruction by B.S.U. staff, medical insurance, health center fees 
(not covered by medical insurance), field trips, and administrative fee for the four-week 
period. The overnight stay in San Francisco was paid for by the individual student. 
Facilities and Non-Academic Activities 
The students were housed at University Inn, which is a motel within walking distance of 
the B.S.U. campus. They could not stay in a dormitory because the living facilities are 
closed during the summer break. This lack of on-campus housing was one of the 
disadvantages of the summer program because students could not room with English-
speaking students. Probably the only way to alleviate this problem is to have the summer 
program coincide with the regular session at B.S.U. The manager and clerks at the motel 
took responsibility for the safety of the students. A check-out and check-in list was used to 
monitor the students' when they were not in class. Students roomed two to a room. The 
establishment served continental breakfast every morning while lunch and supper were 
prepared by the B.S. U. cafeteria staff. Students seemed to be quite satisfied with the meals. 
Other amenities included access to email and research facilities. They could communicate 
through email at the campus student union building, which was located about seven blocks 
from University Inn. The library was also located fairly close to University Inn so that 
students could go there to study. 
The students were exposed to businesses and cultural aspects in the Boise area. They 
were given tours of Boise's City Hall, Boise Public Television Station(Channel 4), 
Albertson's Corporate Headquarters and Boise Cascade. Albertson's is a grocery 
supermarket chain and Boise Cascade is a company engaging in wood products. To 
increase the students' knowledge concerning American culture, they were given tours of 
the Idaho Historical Museum, Four-Rivers Cultural Center, and Celebration Park. The 
Idaho Historical Museum depicts Idaho in earlier years. The Four-Rivers Cultural Center 
is centered around the Japanese American community history relating back to the post-war 
years. Celebration Park is an area where many artifacts and rock carvings of ancient Indian 
civilization is preserved. Moreover, students were able to shop, see movies, attend the 
Western Idaho State Fair, float-tube on the Boise River, and have a gathering with their 
instructors' family and friends. The students appeared to be very interested in the business 
activities and enjoyed the cultural and social activities. 
Prior to returning to Japan, the students spent an afternoon, evening, and morning in San 
Francisco, California. There they visited Fisherman's Wharf, Union Square, and Giradelli 
Square. Exposure to a metropolitan area such as San Francisco was enlightening and 
educational for them. 
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Summer English Program Weekly Schedule 
Intensive English Program 
The students were enrolled in an intensive English course beginning August 6 and 
ending September 5, 2001. The following was a daily schedule of classes. 
Monday Tuesday Wednesday Thursday Friday 
9:40- Vocabulary / Reading Vocabulary/ Current 
10:30 Idioms (Culture, Idioms Events 
Business) 
10:40 10:40 Current Events Field Trip TOEFL Pre-Field Culture 
- - Speaking Preparation Review Trip Studies 
11:30 11:30 Preparation 
11:40 11 :40 Culture Lunch Lunch Lunch Lunch 
- - Studies 
12:30 12:30 Speaking 
12:30 12:30 Lunch Speaking/ Vocabulary/ Speaking/ Post-Field 
-1:30 - 1:30 Listening Dictionary Listening Trip 
(Business) (Business) Activities 
1:40- 1:40- Vocabulary / Discussion Post -Field Trip Discussion Writing 
2:30 2:30 Dictionary / Activities (TOEFL, 
TOEFL prep Business) 
Office 
Hour With 
Erich 
2:40- Writing Meet with 
3:30 (TOEFL, Erich - office 
Business) hours 
3:00- Field Trips Field Trips 
4:00 
As indicated by the above chart, the students attended classes for sixteen hours and forty 
minutes per week and participated in two hours of field trip activities per week. Thus, 
during the four-week program, the students received seventy-four hours and forty minutes 
of instruction and were given four credits from A.P.C. The classes were conducted by Judy 
Culbreth, and Vicki Lucas. Both have master's degrees in education and have taught for 
more than seven years. Elanta Nelson and Brad Bradburn assisted during class hours. 
Elanta is currently working on her master's degree in education, and Bill has assisted in 
ESL programs for several years and previously lived in Japan for about eight years, which 
enabled him to speak Japanese. Alicia Thomas and Heather Martz, students at B.S. U ., 
assisted the staff and were designated drivers for field trips. The students were divided into 
two groups, the Orange Group and the Blue Group. There were eleven in the Orange 
Group and ten in the Blue Group. The higher level students were placed in the Orange 
Group, but a class for those students above 460 TOEFL score could not be arranged due to 
the fact that there were only two students who had attained that level. 
The following textbooks were used in the classroom~ Kaplan TOEFL-CBT Exam 
(Rymniak, Shanks, 2000), Let's Speak Business English (Cypress, 1999), Collins Cobuild 
English Dictionary (Author, 2001), Collins English Dictionary Workbook (Author, 2001) 
and American Idioms & Phrases Just For Fun (Swick, 1999). Four of the textbooks were 
used to improve general English ability and TOEFL scores. Speaking was taught using one 
textbook plus numerous handouts that the instructors presented to the students. The 
dictionary exercises were aimed at increasing vocabulary, which is extremely important in 
speaking and TOEFL improvement. The students were given about two to three hours of 
homework after each class day. Writing was also emphasized because on the computer 
based TOEFL test now be given in the V.S., writing is an important component of the test. 
Due to the size of the classes, instructors were able to give students one on one instruction 
during class periods. The teaching technique of asking questions related to the classroom 
materials was utilized by the instructors, encouraging students to think and speak actively 
in English. As a result of the classroom activities, students became more responsive and 
some of the students began voluntarily asking questions concerning materials that they did 
not understand. The students became more outgoing and would attempt to converse with 
other students and acquaintances. 
On their visits to businesses, the students were able to obtain a surface view of activities 
associated with examples of American business entities. The cultural aspects of Idaho and 
western V nited States were shown to the students through their visits to the Idaho 
Historical Museum, Four-Rivers Cultural Center, and Celebration Park. The students 
indicated that the trips to the businesses were extremely interesting and that there were 
differences that they could see comparing them to Japanese companies. Furthermore, the 
places they visited concerning cultural aspects of the V.S. were unfamiliar and amazingly 
interesting. After these visits, the students were required to write reports relating their 
views about the trips. Apparently, from the self-disclosure in their reports, the exposure 
and experience gained from these brief insights into American businesses and culture will 
have a lasting impression. 
Evaluation of Students' Progress 
On Thursday, August 9, students were divided into two groups and given a speaking 
evaluation test. On September, 7 students took an outgoing test. The test that was used is 
the Side by Side (Molinsky, Bliss, 1992) speaking placement test. It measures the students' 
ability to understand and speak English. More specifically, the Oral Test is designed to 
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measure the students' ability to understand and use grammatical structures within topical 
contexts. In total there were 25 questions, divided into eight topical areas, with each topic 
featuring two to four questions. Also, students were required to write descriptive analyses 
after they viewed pictures of common scenes. The following are results from the test. 
* ORAL TEST SCORES 
First - Year Students 8/9/01 Speaking Score 9/5 /01 Speaking Score 
1 37 46 
2 32 40 
3 33 40 
4 22 30 
5 34 38 
6 22 35 
7 36 38 
8 24 35 
Second - Year Students 8/9/01 Speaking Score 9/5 /01 Speaking Score 
1 31 38 
2 23 31 
3 36 39 
4 25 39 
5 33 40 
6 32 42 
7 27 35 
8 28 30 
9 32 39 
10 31 32 
11 24 30 
12 29 35 
Third - Year Student 8/9/01 Speaking Score 9/5/01 Speaking Score 
1 28 42 
*Side by Side Oral Test 
Scoring Scale: 2 = appropriate and complete sentences with correct grammar 
1 = appropriate but not complete sentences and/or not grammatically 
correct 
o = not appropriate or not understandable 
25 test items - perfect score 50 points 
--
2001 Summer Program (1-50 scale) 
Average Increase Largest Increase 
1 st. Y r. Students 8 points 13 points 
22 - 35 
2nd. Yr. Student 7 points 14 points 
25 - 39 
3rd Y r. Student 14 points 14 points 
28 - 42 
As can be seen from the above chart, first-year students average gain was 8 points and 
the largest gain was 13 points. Second-year students average increase was 7 points and the 
largest increase was fourteen points. The third-year student increased 14 points. Although 
the gains were relatively small, all of the students increased their speaking scores. 
The next measurements employed were pre- and post-course TOEFL scores. The 
students were given an in-coming TOEFL test on August 10, 2001 and an out-going 
TOEFL test on September 5, 2001. It must be noted that both were practice tests, which 
yields somewhat different results compared to an Institutional TOEFL Test. The following 
depicts the results. 
TOEFL SCORES BEFORE AND AFTER SUMMER PROGRAM 
N = 21: 8-lst. Yr., 20-2nd. Yr., 1-3rd. Yr. 
Student *8/10/01 *9/5/01 Increase,I>ecrease 
First Year Students 
1 468 457 -11 
2 450 458 +8 
3 482 480 - 2 
4 460 491 +31 
5 437 444 + 7 
6 393 435 +42 
7 393 452 +59 
8 401 417 +16 
Second Year Students 
1 390 458 +68 
2 414 466 +52 
3 471 472 + 1 
4 483 481 - 2 
5 467 480 +13 
6 396 463 +67 
7 427 444 +17 
8 408 451 +43 
9 442 496 +54 
10 483 463 -20 
11 453 483 +30 
11 
12 
12 439 450 
Third Year Student 
1 450 480 
*Both TOEFL tests were Practice TOEFL Tests 
Comparison TOEFL Scores 
July - September 
+ 11 
+30 
N = 21: 8-1st. Yr., 12- 2nd. Yr., 1- 3rd. Yr. Student(s) 
2001, Total Number Number Largest Largest Highest Average 
n=21 Points (%) (%) Point Point Score Incoming 
Increased Increased Decreased Increase Decrease Score 
Ist.Yr. 150 6 2 59 -11 491 436 
Students (75%) (25%) 393- 468-
452 457 
2nd. Yr. 334 10 2 68 -20 496 439 
Students (83%) (17%) 390- 483-
458 463 
3rd. Yr. 30 1 0 30 0 480 450 
Student (100%) 450-
480 
All 17 4 442 
Students (81%) (19%) 
Average Average 
Exit Point 
Score Increase 
454 19 
467 28 
480 30 
467 25 
As the above figures indicate, the first-year students increased a net 150 points. Six 
(75%) of the students increased, and two (25%) of the students decreased their scores. The 
largest point increase was 59 points from 393 to 452. The largest negative gain was-II 
points from 468 to 457. The highest score attained during the program was 491. The 
average incoming score was 436, and the average outgoing score was 454. The students' 
average gain was 19 points. The second year students increased a net 334 points. 
Therefore, ten (83%) of the second-year students increased while two (17%) decreased. 
The largest point increase was 68 points from 390 to 458 and the largest negative gain was 
-20 from 483 to 463. The highest score was 496. The average incoming score was 439 and 
the average outgoing score was 467. The students' average gain was 28 points. One third-
year student increased 30 points during the program from 450 to 480. Thus for the 
twenty-one students who attended, seventeen (81 %) of them increased and four (19%) 
decreased. The average gain for all of the students was 26 points. The largest individual 
gain showed an increase of 68 points, from 390 to 458. The smallest gain was minus 20, 
from 483 to 463. 
The next chart illustrates a closer analysis of the TOEFL score examining the listening, 
grammar, and reading components which in total comprise the TOEFL score. 
BEFORE AND AFTER TOEFL LISTENING, GRAMMAR, READING SCORES 
First Year Students Listening Grammar Reading Total 
8110/01 47.5 44 49 468 
9/5/01 49 41 47 457 
+1.5 -3 -2 - 11 
8110/01 47.5 45 42.5 450 
9/5/01 46 45 46.5 458 
-1.5 0 +4 +8 
8110/01 47 51 46.5 482 
9/5/01 47.5 54 42.5 480 
+ .5 +3 -4 - 2 
8110/01 43 48 47 460 
9/5/01 44 50 53 491 
+ 1 - 2 +6 + 31 
8110/01 47 43 41 437 
9/5/01 45.5 11 46.5 444 
- 1.5 -2 +5.5 + 7 
8110/01 45 36 37 393 
9/5/01 46 44 40.5 435 
+ 1 +8 +3.5 +42 
8110/01 43 38 37 393 
9/5/01 45.5 47 43 452 
+ 2.5 +9 +6 +59 
8110/01 44 38 38 401 
9/5/01 42 38 45 417 
- 2 0 +7 +16 
Second Year Students 
8110/01 43 39 35 390 
9/5/01 47.5 44 46 458 
+4.5 +5 + 11 +68 
8110/01 45 41 38 414 
9/5/01 47.5 48 44.5 466 
+2.5 +7 +6.5 +52 
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8/10101 50.5 48 43 471 
9/5/01 47 44 50.5 472 
- 3.5 -4 +7.5 + 1 
8/10/01 45 51 49 483 
9/5/01 47 47 50 481 
+2 -4 +1 - 2 
8/10/01 49 47 44 467 
9/5/01 50 45 49 480 
+1 - 2 +5 +13 
8/1 % 1 43 45 31 396 
9/5/01 48 46 45 463 
+5 +1 +14 +67 
8/1 0/01 43 44 41 427 
9/5/01 48 44 :li 444 
+5 0 0 +17 
8/10/01 44 43 35.5 408 
9/5/01 46 45 44.5 451 
+2 +2 +9 +43 
8/10/01 45.5 46 41 442 
9/5/01 50 50 48.5 496 
+4.5 +4 +7.5 +54 
8/10/0 1 44 49 52 483 
9/5/01 45.5 43 50.5 463 
+1.5 -6 - 1.5 - 20 
8/10/01 49 44 43 453 
9/5/01 48 45 52 483 
- 1 +1 +9 +30 
8/10/01 47 44 40.5 439 
9/5/01 47.5 39.5 48 450 
+ .5 -4.5 +7.5 + 11 
Third Year Student 
8/10/01 43.5 47 44.5 450 
9/5/01 48 49 47 480 
+4.5 +2 +2.5 +30 
14 
As the above chart shows, students increased or decreased in different components of the 
TOEFL test. The first-year students' results indicate that in the listening section five 
students increased (62.5%) and three decreased (37.5%). In the grammar section, three 
increased (37.5%), three decreased (37.5%), and two students remained unchanged (25%). 
In the reading section, six increased (75%) and two decreased (25%). The second-year 
students' results indicate that in the listening section, ten students increased (83 %) and two 
decreased (17 % ). In the grammar section, six students increased (50%), five decreased 
(42%), and one remained unchanged (8%). In the reading section ten increased (83%) and 
two decreased (17%). The third-year student increased in all three areas. From the 
previous analysis of the three components, the first-year students increased most in their 
reading ability, the second year students increased the most in their listening and reading 
ability, and the third year student increased in all areas, but increased the most in listening. 
In comparing all twenty-one students, sixteen (76%) increased in the listening section and 
five (24%) decreased. In the grammar section, ten students (48%) increased, eight 
decreased (38%), and three remained unchanged (14%). In the reading section, seventeen 
increased (81 %) and four decreased (19%). Due to the limited duration of the program, 
four weeks, the students appeared to have made admirable gains in the different parts of the 
TOEFL, which increased their total score. As the class schedule indicated, significant 
emphasis was placed upon TOEFL preparation and speaking and apparently, had a positive 
effect upon the students' score increases. If all of the students' results are viewed, the 
reading section increased the most followed by increases in the listening area. The 
exposure to English language classes and environment appears to have had a positive effect 
upon listening comprehension. The gains obtained by the students in this program are very 
similar to previous research in which substantial gains were accrued during a short-term 
study abroad program (Kawachi and Nagasawa, 1999, Matsumoto, 2000, Okamoto, 2001, 
White, 2000,). 
Student' Evaluation a/the Program 
The following are comments made by the students concerning the B.S.U. program. The 
responses are not edited and are the actual words written by the students. All of the 
students indicated that the program was very beneficial, although there were certain areas 
that needed improvement. 
1. "So we had to use English. We could only speak English. It is a good point. 
Homestay is one of my motive to join this program and I also heard that we stay at a 
dormitory. It is one of discrepancy information I think. We had a fun during this 
program." 
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2. "I think it's good for me to come here. 1 met a woman. She is Japanese. 1 talked for 
about three hours. It's first time 1 was shocked of culture. She is Japanese but her 
mind is American. 1 talked a lot. It makes me think a lot about myself, family, Japan. 
Summer program is very good experience for me." 
3. "I learned Japanese American history. This is the most impressive in the summer 
program. As for field trip 1 could learn lots of historical facts and economical 
elements. This program is composed of public money and money of my parents. 
Now that it costs too much, it is the most important to try various events." 
4. "I think this month is essential and very wonderful for me, which 1 have ever been in 
my life. 1 could experience a lot of things to do in Boise, America. 1 could grow up 
in Summer English Program. Because 1 encountered a lot of American people and 
made many friends. This month is really essential for me." 
5. "This summer program is very interesting and helpful for me. But 1 think it was sad 
for me to do summer program without homestay. This program is a good chance to 
think about study abroad." 
6. "I could learn many kinds of things from this program. First day 1 couldn't order and 
couldn't hearing. Because I'm shy in Japan. So 1 couldn't talk stranger. And 1 scared 
that 1 to talk with American. But 1 throwaway to dread now. When 1 talk with 
American 1 thought I'm American, so 1 can speak English. So 1 could improve my 
character. 1 could learn about American smile. American smile is very nice. It's 
mended my heart. 1 thought that it's good way to communication. One month is very 
short. 1 don't want to back home yet. This program gave me drive. I want to study 
very hard in Japan and I want to back here. 
7. "I had heard I got a place in the dormitory, bad we couldn't. Not only dormitory, but 
also homestay. I did wanted, but I couldn't get these things. I thought I was lucky to 
go to two museums. I'm pleased to come Boise. It is a beautiful city, and people in 
Boise are very kind. Many things met in Boise are remeinding me as my surprises 
and good memories." 
8. "My life in America, it's very enjoyable. Boise State University is bigger than my 
forecast. Last week, start of the new term. 1 was surprised many students. In English 
class, I'm not to be compared to other students. First week was shock to me. 
Nowadays, I think difficult, but English class is pleasant. I think glad to come to 
Boise and I want more stay here. If I can entry next year summer program, by all 
means come to Boise." 
9. "It's first time for me to come to America. Everything was first time. I was very 
excited every day. I know the difference between the U.S.A. and Japan, but I didn't 
think such a big difference. I was shocked a little bit. I nearly forgot good thing of 
Japan. But I like Japan all the same. I will not forget the teachers." 
10. "In this time, I come to America for the first time. I like American style. I met a guy. 
He is a football player. I heard his schedule. This is too hard. I thought Japanese is 
very busy. But American is more busy than Japanese. I was aware that I have to 
study hurd. I have two disappointed points. First is that we had no homestay. Second 
is that we have no American friends. In America, my roommate is Japanese. My 
English skill surely improve step by step. I had a good time. I'm very happy to 
participate in this program." 
11. "At the college, I can talk with foreigner but there are a lot of time to spend at the 
hotel, so if I stayed dormitory I think I could speak English more. About classes, it 
was good. In the class, there were many times to talk about my opinion. We were 
always asked "Why?" so it was necessary to speak English. I could study English with 
having good and precious experience as going variety of places." 
12. "I was glad to take part in Summer program. I had a marvelous experience in Boise. 
We had many home works and I was troubled by words, but I was able to study many 
words. In Japan, I don't study so much, so I was satisfied with my efforts. I think it is 
very good to go on field-trip. I wanted to learn English conversation more. I wanted 
to talk with students in B.S.U. I was able to talk with some students, but I didn't make 
friends with them. I study English very hard after I'm back to Japan, and I want to 
come Boise again." 
13. "My life in Boise was happy. My homework was hard. But I learn a lot of things in 
English. I may be selfish. But I was bored about food. I didn't think food was good. 
In my life in Boise, there were many experiences that I felt vexed because I couldn't 
made understood myself in English. I wish I speak English more fluently. I want to 
understand jokes in English. When I go back to Aomori, I will study English hard." 
14. "I think that the reason which students in Japan hate starting next semester is not only 
college but also students. So, in order for the college to be good place for students, I 
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think that both college and students must be friendliness. College offers good 
environment to students, and students offers their own ideas. I thought that students in 
America have many idea which they enjoy their life. 1 found American student's idea 
around university. It was very interesting! I want to do such things in our college. I 
could think about my life, my dream, and myself. I can't organize my idea yet, but I 
try to think about that in Japan, and 1 want to make that things be be useful for my life 
in Japan." 
15. "This program was happy memories of my school days. 1 was sometimes troubled, 
but I had more interesting thing. I studied only English so much. But I like English 
more. To my disappointment, we don't have chance that we make friends with 
Americans. August 31, I went to place where play beach volleyball, and dormitory 
student was playing beach volleyball. 1 saw it. Then a student spoke to me. We 
talked and played volleyball with another dormitory students. This memory is my 
best memory. My goal in this program is to continue conversation in English. So I 
strongly decide to continue to study English and want to speak English. This program 
was big chance to me and my treasure from now on I live. I thought I want to study 
for the first time in my life. I am happy." 
16. "We could experience many things that we can't experience in Japan, for example, 
field trips. We could learn about American way of thinking and education style in 
America. We didn't have a free time to have a conversation with American. I 
recommend someone this summer program." 
17. "I could have valuable experience in Boise. We had a lot of homework or schedule, 
so we couldn't have much free time. On the other hand, if I had a little homework, I 
didn't study. So I think it is good for me to do a lot of homework, now. I wish we 
had a chance to talk with many Americans. I think Summer Program is nice 
program." 
18. "Summer proglam is meaningful for me. I changed my mind of English. I studied 
English but also I had a lot of experience through English. I made friend in Summer 
Program. Before I came to America, I though that English is no purpose. But I came 
to America. I found that English is means of studying and communicating. So, I 
found that I should not study English for English. I should study English to learn 
something. I want to have a big viewpoint. It is very motivation for me to study in 
America. I want to communicate with foreign people, to use English." 
19. "I think this summer program is the good memorial in my life, and I never forget the 
incident in this summer. In the summer program, everyday continued interest and 
excitement! I tried many times of conversation. For example, asked the way at the 
downtown, talk to shop assistant and hotel worker, so on. Above all, I was happy to 
met many people." 
20. "The Summer Program was very fun. The one month was most experience of all of 
life. Everything was amazing for me. When you go to America, you are very amazed 
everything. It will be nice for you." 
21. "I had a lot of experiences. All field trips were very interesting, but I think the best is 
the trip to Four River Cultural Center. This program is first time for me to come 
abroad and study English, so everyday is very exciting. I think the best way to study 
study English is talking with American people. I want to stay here more. Term of this 
program is very short. My motivation of studying English goes up very much. So this 
program is very good for me. Studying English is very fun and interesting. I had a lot 
of homework but I enjoyed that. It (program) was very good and exciting." 
Analysis of Students' Comments 
The students' comments reveal that the program was extremely beneficial in increasing 
English ability, motivation to study, and desire to expand their general knowledge. 
Immersion was mentioned as a primary environmental condition attributing to the 
realization that English is a means of communication and not just a subject to be learned 
and never used again. Exposure at B.S.U. allowed students to converse with people from a 
different culture resulting in sensitivity to cultural differences. Field trips were mentioned 
as being educational and interesting. Apparently from the comments made by various 
students, they noticed that they became more outgoing and would initiate conversation with 
others. The students also indicated that they were surprised by the amount of homework 
during their program and observations of other students' study-load. They did not realize 
that in an American college, the pace is fast and academic expectations are high. The 
students stated that their motivation level to study had increased considerably. 
Many students experienced culture shock, but were able to overcome this situation. 
Another comment which is very insightful stated that students should take the initiative and 
create an environment at A.P.C. that is pleasant and conducive for learning. 
Negative comments were related to living facilities, not having homestays, and not being 
able to meet other students at B.S.U. These are problems that are not easily overcome. 
Because the summer program is instituted when students at B.S.U. are on their summer 
break, the dormitories are not available for residence. Homestays are also difficult to 
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organize. One of the shortcomings of this program was that the B.S.U. planning staff could 
not obtain cooperation from families in the area to have homestays. Also, because of the 
summer vacation, students were not at B.S.U., therefore A.P.C. students could not interact 
with them. These are problems which have to be resolved in the future. 
As with any program, there were negative as well as positive comments. However, the 
positive comments greatly outweighed the negative ones. It appears from the students' 
comments that the program was very beneficial and extremely interesting for all who 
attended. Many of the students indicated that they would like to participate again if the 
opportunity arose. 
SUMMARY AND CONCLUSION 
This paper evaluates the summer intensive English program sponsored by A.P.C. in 
2001. Twenty-one students attended B.S.U. in Boise, Idaho for a duration of four weeks. 
The program was jointly financed by the college and the students. In addition to English 
studies, the students were exposed to cultural and academic aspects of an American 
university. Moreover, students were able to experience field trips to several businesses in 
the Boise area. This section summarizes an analysis of students' evaluation, evaluation of 
the program, connection between the English courses taught at A.P.C., and suggestions for 
future programs. 
Students' Evaluation 
From the students' comments, all seem to agree that the program allowed them to 
broaden their knowledge culturally, socially, and academically. There was the realization 
that to improve English proficiency, immersion and language usage benefited them greatly. 
In the author's opinion, one of the most important concepts that students learned and, 
hopefully, internalized was that they should place more effort towards studying and 
learning the various subjects taught at A.P.C. In a sense, the students matured concerning 
their outlook towards education. Active participation in conversation was also mentioned 
as something they could accomplish after the summer program. The students realized that 
personal interaction and communication with others requires them to be outgoing and 
expressive. One comment related that smiling was a very good tool for communication. 
Although students were told about cultural and academic differences before the program, 
the actual experience was necessary for them to realize this. This experience apparently 
motivated students to think more seriously about their future and how to achieve their 
goals. Probably the most common thought about learning English was that the students 
could not see the functional utility of the language until they went to the U.S. They then 
realized that English is extremely important for communication and fluency is necessary 
when interacting with people from another country. 
Evaluation of the Pro gram 
In the final analysis, whether the program was successful or not will be determined by 
how the students use this experience to motivate them in their future. Also, the phrase, the 
market will determine whether something is successful or not applies because this program 
should attract incoming students to A.P.C. The program did elevate students' TOEFL and 
speaking scores. The average increase for the twenty-one students was 26 points. In the 
author's opinion, this is a fairly substantial gain considering the duration of the program, 
four weeks. Another important aspect was the exposure to academic, social, and cultural 
environment outside of Japan. Since the world has become a global community, this 
experience should be very advantageous for students. The motivational impact of the 
program appeared to be substantial as related by the students' comments. Hopefully, the 
students will use this experience to broaden their goals in life and motivate them to do the 
best they can do while in college. 
As with any undertaking, there were drawbacks concerning this program. One was that 
students were not able to room with American college students, thus limiting their 
interaction with them. Another was the lack of week-end home-stays. These two elements 
are major problems that cannot be solved easily. Due to the timing of a summer program, 
dormitory facilities are closed. Also, because many families in the Boise area have already 
hosted international students, it is difficult to find volunteer families to undertake this type 
of commitment. Lastly, the students communicated in English in classroom situations, but 
when they gathered in their own groups, Japanese was spoken. This is a major problem 
when all of the students are housed together. Alleviation of this problem can be 
accomplished if students were rooming with English-speaking students, which would 
necessitate communication in English. However, as mentioned previously, this couldn't be 
accomplished due to the summer vacation. 
As with any program, there were negative as well as positive comments. However, the 
positive comments greatly outweighed the negative ones. It appears from the students' 
comments that the program was very beneficial and extremely interesting for all that 
attended. Some students indicated that they would like to participate again if the 
opportunity arose. 
A.P'C. English Program and the Summer Program 
A brief explanation of the objectives of the entire English program at A.P.C. is necessary 
in order to visualize the part that the summer program plays in the whole plan. Recently, 
TOEFL, TOEIC, and speaking have been incorporated into the English program. Clear, 
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objective goals have been set in place for students to attain. Therefore, at the beginning of 
each semester, the students are aware of the score they must obtain on the TOEFL and 
TOEIC institutional test given at the end of each semester. Also, speaking evaluation is 
based upon the Educational Testing Center's proficiency guidelines. Since the outside 
community, specifically the business sector, places value on these evaluation tools, the 
students can utilize these when they attempt to find employment. The summer program is 
an integral part as its purpose is to increase exposure and motivation concerning TOEFL, 
TOEIC, and speaking. One of the important purposes is to have students become aware of 
the importance of using the English language. If the students do not receive this exposure, 
they have questions as to the functional utility of using a second language, for their 
mentality is that they will probably never use English when they are employed in Aomori. 
The students must be presented with the opportunity to view the whole world, not just the 
local community. As indicated by the results of the summer program in 2000, it had 
favorable effects upon increasing motivation to learn English and hopefully carryover to 
other areas of study. Another objective of the summer program is to give students an 
opportunity to experience education in the United States, thereby possibly motivating them 
to undertake a course of study at a university. 
Suggestions for Future Programs 
The following are suggestions for future programs, which should enhance the quality of 
the program. 
1. Plans should be developed so that A.P.C. students can interact with American 
students, thereby receiving more exposure to the language and to academic rigors of 
American universities. 
2. Provide week-end home-stay opportunities for the students so that they can get a 
first-hand look at American culture and values. 
As mentioned throughout this paper, it is the author's opinion that the summer program 
is very beneficial for students. Since, A.P'C. now has had two groups who have attended 
the program, (2000, and 200 1), future achievements can be monitored, i.e. whether 
students from both groups increase their TOEFL scores and speaking ability measured by 
the TOEFL test and the Language Proficiency Scale created by the Educational Testing 
Service. Continued oversight should reveal whether further improvement by the students is 
achieved concerning English acquisition. The students' comments certainly indicate that 
they are grateful to A.P.C. for making this opportunity available to them. Lastly, the author 
would like to express his appreciation and gratitude to the students and to A.P.C. for 
allowing the summer program to continue. 
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